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A "Study ofJesuit Colleges in India" by Fr. John Mada in 1982, concludes with "the conflict between two organizational goals: (a) the pursuit of academic excellence, (b) the promotion of greater social justice." In the present context of the affiliating university in this country, our mission today indicates an obvious choice in favor of the second. The new economic policies being adopted in the country, which are likely to hasten growth and certainly sharpen inequalities, only make this choice all the more urgent. The real creative challenge is not in the resolution of this played-out goal-conflict, hut rather in the dialectic tension between a critical intellectual quest and an effective commitment to education for justice. This, we believe, must be the real creative challenge for Jesuit higher education in India on the threshold of the 2 1st century.
Announcing the World Wide Web site of the Boston College Center for International Higher Education, the first of its kind to offer information resources to scholars of both higher education and international affairs. periods of lavish spending and expansion. This crisis was exacerbated in the 1990s by worsening economic conditions and the constraints of structural adjustment programs (SAP). Most features of the crisis are common to francophone and anglophone African countries. However, some aspects are unique to francophone Africa and are due to factors internal and external to higher education. This article gives an overview of the situation in Africa, in general, and focuses on the francophone part of the continent.
Increasing enrollments, unsustainable expendime patterns, declining quality, and irrelevance to national needs have been mentioned as problems common to universities in sub-Saharan Africa.' This accounts for the fact that among the three main outputs of higher education (i.e., high level manpower, knowledge and innovation, and development advisory services), the region bas produced relatively too much of the first and not enough of the second and the third. The overproduction of graduates and the deterioration of quality are major characteristics of the CUTrent crisis in higher education in Africa. The consequence of the overproduction of graduates is the considerable unemployment and underemployment among graduates of African universities. Some features of the deterioration of standards are: 1) the low quality of teaching, and 2) the low internal efficiency resulting from high drop-out rates, which increases the cost per graduate, and the unnecessarily high costs of higher education home by the education budget of African countries.
Common F'roblar Although most aspects of the crisis of higher education are common to the entire sub-Saharan region, certain processes particular to the francophone higher education systems as well as the devaluation of the currency of these countries (the CFA Franc) in January 1994 have exacerbated the crisis of quality in the francophone area of Africa. The tradition of free university education inherited from France has led to a dramatic increase of student numbers. Until now, all students who pass the secondary school leaving exam (buccalaure%t) can enroll in universities without paying tuition fees. Consequently, universities in francophone Africa are overcrowded because they enroll more than two to three times their capacity. This situation has dealt a damaging blow to quality of life and training in universities. There are tremendously more students than student residences, libraries, classrooms, labs and other equipment can accommodate. The limited teaching staff cannot monitor such large numbers. Quality has deteriorated increasingly due to lack of the minimum academic environment necessary for adequate work. The &rent crisis of francophone African higher education systems can be partly ascribed to the fact that they have not adapted to changing realities. In fact, inherited ideas and practices now regarded as anachronistic and obsolete in Europe have not been replaced by more appropriate and relevant policies. T h e current francophone university is still organized and operated like the French universities before 19682The authoritarianadministrative model which exists in these universities is rigid and hierarchical. It is not flexible enough to adapt to changing needs and does not promote the involvement of students. The lack of integration of students' concerns has been one cause of unrest and riots on campuses in francophone Africa for the last five years. The result of these widespread student protests has been the loss of at least one academic year on every campus during this period due to the government's decision to close universities.
Academic programs have also failed to adapt to the needs of students and to changing realities. For example, in June 1995 in C6te d'Ivoire, students were protesting against the system of promotion in some faculties at the universities. There were different grievances depending on the discipline. In the Faculty of Letters students expressed concern ahout the policy according to which dismissal from the Faculty could occur even in the third year (in a fouryear degree program) if one did not pass the final exams. In the Faculty of Medicine students opposed the fact that one could he dismissed from the faculty even in the fifth year (in a seven-year program) if one failed a subject related to computer training. In Benin, the situation is simiIarintheFaculty~fMedicine~ andtheFacultyofAgronomy, where one must continuously pass exams every year or be dismissed mid-way without any "intermediate" certificate.
These examples illustrate the excessive intemal selection process that offers few oppormnities to students and does not take into consideration their overall performance. A student can be dismissed after three years in a four-year program if he or she fails to pass one or two subjects. The adoption of the "semester" approach in lieu of the academic year and of the "credit" system could help the francophone African universities address some of the issues raised by students.
c u m r y I s m The devaluation of the currency common to francophone Africa (the CFA franc) had a dramatic effect on the economies of the concerned nations. It created an environment of uncertainty and crisis for all sectors, including education. Debates and controversies are continuing on the positive or negative effects of the devaluation of the CFA franc?
Let us just mention that, with the devaluation, the fixed exchange rate of the CFA franc in relation to the French Franc (FF) has moved from 1 FF = SO CFAF to 1 FF = 100 CFAF. In simple terms, the purchasing power of the CFAF in regard to the FF has been divided by two. African counmes have to spend twice as much to buy the same value of goods abroad. The devaluation has had a negative impact on educahon systems in Africa. It has put serious strains on the budget of the nation by increasing the CFAF needs for foreign purchases. This has reduced the prospect for the development of education budgets, which face stagnation or even reduction. In such a situation higher education, which has been criticized for its cost-ineffectiveness, has little hope of financial improvement.
The devaluation of the CFAF has contributed to the deterioration of existing difficult working conditions in universities and has n e g a k l y a f b c t e d qualiv. Universities that lacked equipment and materials cannot purchase a s much a s they used to. libraries cannot buy as mony books and subscribe to as many foreign iournals. Less sfudents and faculty exchanges wirh foreign universities are possible.
